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ABSTBACT 

A^a result of a series of niniconferences held 
throughout the United States on i'^nple^menting ;^areer education in 
grades K*12, four inplenentation; issues vere identified and 
suntiarized in this oonograph* <Other -issues^are .treated„.in_separate 
publications.) the issues vhich the K*12 educators identified as very 
important vere the folloving: <1) the issue pf infusing career 

education into the regular-curriculua ^^versus creating separate ^ 

courses: <2) vh^ther the term *^career education" should be abandoned; 
<3) "the nature of the relationship betve^n vocational education and 
career education, and <t(t the use of cd^reer educatiion resource 
centers in nany school districts* For each of these issues, the 
arguments pro and con as advanced by the oiniconf erence participants 
are sunaarized, and the personal observations of Kenneth B. Uoyt, 
Director, office of Carreer Education, [l« S. Departaent of Education, 
are included. As a result of the discussion at the conferences, Uoyt - 
concl^udes that K*12 career education practitioners are fully capable 
of defining and discussing crucial conceptual Issues,^ and they should 
be listened to more by those vho nake career education. policy 
decisions; and that If an issue can be identified, tbere are already 
several K-'12 caireer education practitioners in the country vho have 
developed unl^que fLpproaches to solving the problem* <KC| 
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Preface 

I 

* ' I* 1 i * ' * 

T\m tiioncgrapii \ii one tn a scrk*!i doHi^ncd \o n*|K)rt^ tii iiitrnuivi* fonii. 
discussions tluit took'plncc during a sorics of "miriiconfcrcnccs" for lottil 
K-12 C;irw?r pdiicalion Coord inn tors. A total of 15 such *^Tiinicobfca*rictV* 
were Itelil beLwern the peiiccl bti^iuuiujciii |jrui:ity and ending in July of 
\97% luonojjrraph, like :i1t others iti diis serien) is based on the notes 1 
took while eonductin^ eiich of tliese tr>' **niiiiieoufereacrH/* 1'lie OCK con* 
tractor, res|)onsiblcHor lo^i^icul arraDgernenUf nnd for^ |>rm>ar;ition of final 
noteV {ns corrected by the purticipatm) was Inter America Keseanih Asso* 
ciiites of Rosslyn, Virginia, 7 hat Contractor has compiled and published a 
limited quantity of the final notes. Copies of that report, while tliey last, 
may be obtained by writinj; lo the OHice of Career Educalioiit U,S, Depart/ 
ment of Education, Washington, D,C\ 20202. 
J ParticipCmts fpf this scries of miniconferencea weie selected by OCE based 
On nouiinationn received from State Cooixlijiators of Career Edncation, Ea<?h 
su<?h C^ooaiinator \viis asked to nominate, as possible participants, those K-12 
Career Education Coordinators who, in the cpiniQii of the ^State Coordinator, 
were doinjj tlitf^l>est job in implementing career education irj their State, 
It \s noivthen, in any way n random ,safnp!e of local K-12 career education 
iroordinators wliose experiences and opinions are reported here, Radier, these 
participants should be viewed ai among the best in the opinion of their State 
Coordinators, IJecansc it was impossible to select all persons nouiinated, there 
were many outstanding locaKCoordinators around the Nation who were not 
selected as participants, ^ 

An attempt was made to se<5nre nominations from all 50 States plus the 
District of Columbia atid Puerto Rico^ and to pick a mininunn of two htal 
career ednc^ition- coordinators. froni^caeh~Stat£L.as^*partkipanOt.JThp.„Q 
plan was to selej:t 10 participants— one each from 10 difTerent States— as 
participants in each of thelS uiiniconfereoces. Logistical problems prcveutal 
us from reaching tliis qbjecti\ e of having. 150 participanU, The final count 
of participants was I3l persons who, in combination, came fron/43 dilTercnt 
States and the District of Cohimbia, The actnal number of participants in 
each niiniconference ranged from a k]w* of 7 to a hiirh of 10 with a Statis- 
^ tical average of 8,7 persons in attendance at each of the l5 mioiconferences. 

Each niiniconference was conducted in the snmc basic way. We staned by^ 
asking each participant to list t^e most practical and pressing issues, prob* 
lems, and concerns she/he Is facing in attempting to implement career edu- 
catiom A total of 407 such topics — an^average of 27^- I>cr niiniconfercnce- 
were raised by participants, FoHowing this, participants were asked to vole 
on the 5-3 issues that they considered most crucial of all those raised M their 
m in (Conference, As time permitted, then, participants in each miniconfercnc* 
**bratnstomied" the priority topics they had selected by their votes, Exteqsive 



iii. 



iliftcii^nioiiH were UiM on *19 stidi prioriiy tnpicst seventl of wliirli iiro dis* 
cii^sril hi \\m u\um)^Y:\\i\\, (u iulilitioii, e;u-li parilclpant w;H nftkoil to pn^sciit. 
^ fi slui[ t onil ilcM rij^tioii of liiH/lirr Alti*ijipts to iiuplnnoiit cnrcer eilticntion in 
a gu'uti roinnmnity mtl lo »ttiui* iiuiteritih witli othor pintktipiitih, Tliosr 
reports ;^ml in;itemh also fonn part of the content of (?;u:li tnonogr^pli i\\ 
thissene^* . ^ 

Whikvno rxact stalijitical tiata were ^lithrrctlj it nppeant i>anicipa[it3i 
in tltis scries of ininifonfcraim liad, oti tlw avrra^^Cj soiiirwiiere belweeii 
Jive ami six yratft of ext>t*rit*mr in atKMnpting it) itnplcinrnt onr^er ctlutalioiu 
U lie bnsk* purpose of e;u:li inono^rapli ui ihis scries h to slmre tliis ricli 
reirt*r\tHr of cxperictn r witli others interestcti in prahlcrns associatcKt witli the 
hii))lenictit;uio[i of rareer ctliirauon nt llie levels of I^ducation. 

M'hc luost striking; ol)M*rvi*^tlori one cotild in;ike nboiit |Kirlicipant rom- 
meiits \\;\\ ;is ex|)crletJ, the wiile diversity of means tliey liave foLin<l for 
Dvereoinin^ the priK'ticnl probletus facing those clinrj^ed with iinplernenting 
career cilii,cati<)iL It shotikl be obvious, to any iboughtfuf reader, that there 
U m t>ittr best solutio^i for any i;iven ]>robJpiif. Rather, the best way to sojve 
a partiruLir pioblhn will vary from cominimity to coiiu[miuty^ from State to 
*■ State, froiirsrlipol ttisiriits of various sues^ and froi[i rliial, suburban^ and 
urbafu^ilhii^s. It i.s, thus, n di\ersity of answxrs iRat the mider will hopefiilly 
E^nd ill the uionp^raphs in this scries. ' 

It w ill be e<[ually 6bvious,'to the experienceil^ader, that the practices of 
these experienced local career edijeation coordinators varies greatly from much 
of the theoretical /philosophical Itieratiire of t:ar^er education* It is very 
^^]d oil) that pntctiiioners, faced with the uiultitude of pr;3Ctica] constraints 
that exist at the locairommimity level, can put into practice what those who, 
tike myself, the tiiue to thinks write, Itnd'^speak^aliout, I ;3ni impressed 
by how close many of them ha\ e come, I am even more unpressed by some 
r^f-the-innovaiivej cre;iti\^e sf^iitiom-yoine have- foiind-that j^o coniiidcrabLy 
beyond what the fitlNthne t^lreer education conceptuah/ers iiave'>'et been" 
..able to thit]k about. _. . ■ 

I am most impressed by the dedication, commitment, and professional 
expertise that participants demoastrated, over and o\x?r a{>:ain, during this 
series of [uiuiconfei^ncc^- They are the real ex|x?rts in career education, I 
hope that, jyst as I tia\ e learned from theru, so, too, wiJI their thoughts and 
their experiences be helpful to you* 

—Kenneth B* Hoyt, Director 
'*Oflfice,of Career Eclucation 
United States Office of Education 
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' ' Kciirictli II, Iloyt / 
Diitictor, OlFicc of Career Etlucatiort 
U.S, Department of Education 

Introduction * - 

The ejtpertMO a(.K:iiimila(^*() to d;ile*iri mreer ediitatioii lins largely grown 
out of experiences of K -12 persons ajt tliey Iiavc attetii|)te<l to translate the 
career educauon coiieeju into eHTeetive |)ractieejt. In tlie absence of a well 
developed Uieoretical/researcli {rainework, these practitioners have been 
force<) to rely primarily oti rheir ovvn experimental backgrotindit as profes* 
jtiona[ e<hi<:ators, Whtri dils hackgronnd has^^beeu inadequate^ they have 
sought ad*ice, consultation, an<t asststanee from :i variety of kinds of com* 
itiunity resource |)ersoiis*It i^ eneourai^ing, not dlsroucaging/to find that the 
result has been widu <liversity in perre[)tions and practices* 

h IS espe^'ially encoiirajijtng to <Hscover tiie wide variety of implementation 
issuer in cancer ecluf;ation that have surfaced* Pluvious monographs in tliis 
series have eiich been devoted to disciission^of a single jiiajor issue* These 
monographs have covered ii variety of topics including: (a) parents a?ic1 
career education; (b)' use of 'community resources in career education; (c) 
funding career education efforts; (d) the comiuunity career education 
, coord mator ; and (e) staff development practices in career education* The 
basic purpose of this nionograph Is to identify and briefly discuss a number 

* of ^^additiorml implementation issues facing K-12 career education 
pitt^titioners. * * * 

^ The. presentation of eacli issue discussed in this'monograph has been 
purposefully divided into three major sections. First, a brief description of the 

* issue, as icientified by K-12 practitFohen, \vi)l Be*pi^^ Follbwing"tU^, 
a description of a variety of practices followed in resolving the issue will be 
given. Finally, the discussion of each issue will conclude with a few personal 
observatiom that \vill hopefully^put the 'issue in a general perspective, con* 
sistent with the nature of the career education concept in 1980, 



Infusion vs. Separate Course Approaches 
Nature of the Issue 

■ 

^ < 

Mont cancer education conccptuali/crs liavc fttrongty urged K-12 profes- 
sioti;il educators to use nji "itifusjon" rather than n '*i»e|mmte cbunie** ftp* 
ptuich to d<^Ii^'<^i^iiK the gcntTul cttiployiibility nkWU of career education to 
yoiith. Ottieri (lax-c Titled tlio (le\X'loj)ment of a variety of fljM!cial earce^ 
mliieatioti 'Voiiriie*'* aiul/or ''units" There Is, at"present, no hard experi* 
tii^cntal evidence justifying orie approach over the other* The basic Issue is 
one of deciding which approach [s most elTcetive and tnost efficient In de- 
livetiii^ the general iHiiployahility skills of career 'education to all pupik 

A serious jciuestion exists with respect to whether or not* if an 'Shfmion** 
approaeli is used, a leal '*atld-on" to tcae her load has taken i>lace* On the.. 
■ surface, an "add-on" can be arbitrarily defined as anything new that the 
teacher is being asked to teach which fte/she did not- teach in the post* If 
ttil^ \ ie\y is taken, the argument eomes down to deciding whether, in fact, 
the general <^inployabil!ty skills of career education arc ones good teachers 
have always tried to teach or, wtifcther they represent a completely new set of 
skills. Some praetitioncni can l)c .foimd on botJi sides of thi^' argument. 

At a slightly dcc]>cr leveh the issue of what is an '*add-on" is being debated 
by practitioners in terms of whether career education is best used as'S^pew 
set of skills or, instead, as a new approach to teaching some of the same 
skills that ha\e always been considered to be im]>9rtant. That is, if, in the 
past^ the leacher had nex'cr sought to consciously provide students with good 
twork 'habits and- uo\\\ under the **bannpr ' of career eduqation^ makes 
conscious attempts to do so, it could he argued that ^ *'add.on" has taken 
place. It iould also be argued that an underlying emphasis on good work, 
habits has alway-s been , part of good teaching and tt/at career.. education is, 
simply a vehicle for use in making the importance of good work habhs more 
obvious to both teacher and student, Ih this sense^ it could^ m no way^ bt 
considered. to be- an *'add-on." That is, 1/ the activity represents a new fioal 
for ihe teaeherj it can be thought of as an*'*add-on," If, on the other hand, 
the activit)* is considered to be an alternative method for reaching an already 
existing goal, it would not- be considerea to" be ail **add-on/' 

There is no argument here with respect to whether or not teachers can be 
expected .to resist any attempts to Vadd-on''. to their already existing teach- 
ing responsibilities. They always have expressed such resistance and, in these 
times of teacher accountability for imparting subject matter^ they can be 
expected to do so even more. Above all else, if teachers *are to accept and 
implement an "infusion" approach to delivering the general employability 
skills of career education to their students, they must be convinced that one 
of the results of doing so will be that their students will learn more. of the . 
regular subject matter itself. The prime arguipents career education advocates 



hiivi ihril in trying in rniivirw leaolii*rn of ilic ik^iifibility of an "Infuiiltm" 
ai]|)r(iaoli Imv Ix-rn iliat: {a) ilio Mil)j<.rt matter i/^**// eaii, In fi vciy mil 
WMS(\ i^nv*itit4nl as |)ari nF tliu of Kener:itl iMiiployability skiHi ymlctl 
by yntith; and (li) a *VareerV' a|i|}riKuii in tin; elannroottt ean be luted as a 
rnDtivarional vrliicle leading iiimM^c?* in aemleuiie jlchie^-enicnt, 'l*hat U 
why^ In cnrient atlernpls in evaltLiiie ibe ellVrtivene^s of eaim eiUieation^ a 
eriierioirof iiu ienses itt aoileinic aetiievernent lias been nfu*n iwed. 

IWlicipaiu^in ihis M'lies of miniroiifereiiee!* raised seriniin ijiienElons regard* 
trig w beilirr or not many of lodayN learliers -e?*|>cci;Uly tliose teaehitig at ibe 
seeonilary M'bool level -rmf/v '*it*e the lank'nl' "niotiviitiiit;". ?*tuilents to lenni 
.subjett oiatter ;is one i>( their regular responsibilities. 'Diev* reported lhai 
many of ihese leathers- like their eonnterpnrts at the,n)|lege/nniversily 
levels iet;aril "niotix atioir' ;is a res{x)iisibility''of the stndent raiher than of 
ihe tearher. 1'o *tiie exient iliLs iit inie, then a dillen^tii set of art^ntnents is 
rctinited if teaehers are to aoeept and iinpleiuent an 'Snftision'* appraieli to 
career ^lurniion, L*nles7> sui h ntt^uinenta can be made, the '*sej)arate conrse'* 
iipptoiifli is obvi^nisK' the most logical ailternallve to consider, , - 

Among the several ili^Foretit kinds of nrj^tinients that participants reported 
lo he effertive in convincing leachent of the deslriibllity of an infusion 
approach, ihe follouinir Wrrp the most cointnon rcporteil: (a) a "career 
eduriition'* approach to teaehiog, for Icachers of elective eoiirscs, will cncoor- 
aj^e more ^ttndents to elect the course — and so licl]> guarantee ihe enrollments 
necessary for the teacher to retain his/her job: (h) a ""career education'* 
approach to teachinj; can lessen ibc attendance problems faced by classroom 
teachers; anil ij) a **carcpr education'* approach to teaching can reduce. the 
incklenee' of diMnipline problems for the classroom teacher. Such arguments-T- 
in adilition lo the basic one of the potential of a *Varcer eiluration*' approach' 
for increasing academic achicvnneni — were considered by |}articip;mts to be 
more appealing to many of today's secondary school teachers than those 
oriented around the '^inotivationar* potential of a "cat^cr eilucatlon" ap* 
proaclu While some fragmentan' e\*idcnce now exists jnslifying such claiim 
for career education, the collection, and ilisseniination of a \vide body of hard 
evidence on these points 1ms not yet occurre<l. 

Finally, those' arguing the "infu\ion*' versus the "sepaVale course/unit 
add-on'* approach to deiivi^j^tng care**r education did so debating the issue 
of whether a "'career education** approach in the classroom made mori* Ivork 
for the teacher or whetherj InsteadVit made ^or more INTERESTING work. 
Obviously, those who saw. career education only from a ''more wofk*' perspec- 
tive favored the "'separate course" approach, Thefte who saw career education 
from a ''more INTERESTING wt)rk * |>en!pertH-e favorecjahe 'infusion'* 
approach. 

With this background, let us now turn to some specific examples of prac* 
tices tllti^trating both approaches. 



Examples of The "Infusion" Approabh To Delivering Career Education > 



The fl|)ccific Issiii* of "InfiiHtoir' wmi^ '*idtI*on'\n[jproa<:hca to delivering 
carcor education wiis nliHcil, tluriiig the itcricjt of tiiltiiconferctim, by n*lotnl 
of *I6 nf the 131 piirtii*i|iniits. Of these; Sfi rcpor/ed using* an "Infiwloti" 
:i|)pto;u'li Cvlier^tMs only II ix*porlod nsitig !tn ***idd*on'* appioaclL^ tlicsc 
fignfcs represent n i^^od Hatiij)!!?!^ of *1)cst prjjctices" (and, witli the WJ\y 
participants wvi^ srioctod, this seenb to .be a roaflonable fvs^uniption), then 
it is ohvi^us diat the "iiiftision " nppromli is prefern?d by a tnargiti of more 
than 3 to 1 o%er tlie **aitd*on'* Approach by leading K-i2 cpreor rducatlion 
coordinan^rs. Si^ine illustrative t*xainples of liow ^'infusion'* is bc^ng carried 
out will be gi\'en here. 

One clear approa**!!?^ to assuring the **infnsion" of career ednention into 
ctassrooi;h ts lu tui\e the sc)]ool board^^dopt a policy supporting sf'ich an 
approach. Siith a }>olic\\ to Ik? operationally cffectixe, nnist Inchiile provisions 
under wliirh Nhool adniiiii?itrators — and particularly building principals-^ 
eun evaluate* the extent to which loaoliors are iuipleu^entiug such school 
board polirirs. 'Vhi\ clearc^st examples of u^e of this approach ij^vere found 
in school systems on thr Vest Coast. For example, in Ort?gon City, Oregon, 
Dale Davis re|)ortcd there are How 21 J^ecific career education objectives, 
under Rve broad career ediieatiou goals, to be infused tlirouglioiit the entire 
K-12 .sjr*stem, By*using separate objectives for each grade level, he *is able 
to present each building facuhyAvith a matrix composed of the career eduea* 
tion goah/objecti\t?s across the top and the specific curricuhim areas down 
the side. Factihy in each biiiJding then are able to construct a **n is torn -made*' 
career education plan for each building that has strict accountability built^in^ 

A second West Coast example can be seen in Tacoma, Washington, where 
Jhn Capelli reports that, as part of school board^^policy, each teacher ttiust 
operate using '^Student Learning Objectives" (SLO) — including some that 
relate specifically to career education. There, too, strict teacher accountability 
is built-in in easily assessable ways. Bernie CrifTitlu in Cashmere, Washington, 
has now inserted a "career rdncatioh" approach tn the entire curriculu^n — ' 
including specific career education "tests" to be administered at each grade 
lc\el and within each subject. In Cashmere, teachers are hired based, in part, 
on their expressed interest in infusing career education into their classes^ 
They are retained/promoted/fired orv the basis of how they convert that 
interest into effectice action. Such* aaions can be contrasted with, for 
example. Riverside^ California, where Maria Robinson^ reports that, while 
career education hrts been formally adopted as a Board of Education policy, 
no clearcut s>-stem of accountability for that policy has been established — 
and building principals ha\x! been asked only to provide a verbal commit- 
ment to career education infusion. 

A second basic approach to assuring that "Infusion" takes place is seen 
in several school systems that have adopted a comprehensive K-12 scope 



^nikl snun'iUT pi'ui fur' I'iiiVKr iHltiniliiiii, In Hotitc roiiittuuuticM--^Jofrc?r)ioii 
CiuhUy, Koiiturky^ wIiimm lliiilaia V\v\i worbi is*^i ^omi rxani])Ic**cnrccr 
cciiK'iUton goiih/Lil>jt't'ti\r?* mv sysivimxiinWy written curriculum ^uiile!t 
as these guides nre hv\n\if developed for die enUre !^y«toin, How Parker^ in 

' Montjtjjiuery CouiitVi Murybiul ;i HcniJraml sctiiietice plan for infu^iiit^ 
Ciireer i^luciUinfi written nt eikVIi ,^^nule level ;iiul for enc'li Mibject, iJrnd 
Siiod^raw, in l^diner^ Alaska/ bns dl^■e|^^^^r^^ his !tco[X' ;iiLd !tci|iietu'e '*|)lan 
diruui*Ii ;i [Jt(H*ei!iin^ when* teikdier?i ore p;iveTi teleasetl dtue to sei^o on the 
Currienhuij; CuikkII foe dial sv\mA dishirt, I'iit Duffy; in Ilyanidi, Mnssn* 
thtisetls^ has a ver>* well Avofkeil t>ut srupe and seqtieiiee j)kiii-^-in spite 
of thc'faet that, to date, has heeii in\ol\etl only In n K*fi career ediien* 
tion elToi t, ^ ' ^ ' 

Thirds as iin altornativr t<v a foilnal scope utut sequence earcer education 
infusion plan, st;vcral K-12 schwl tlistncts have attettipted to covec c\ery 
;;rade and e\ery subject with "Inhisioii*' activities through simply relatinji 
Hiich artivltirs to rnnciit textboolis hein(j used in that district, IJuda Poole^ 
Curriailuni Director hi SylvaniiT^-^rcorgia, asked teachers to hej^in ^'infusion'* 

''elTorts tlmmi,di Ibokin^ Ciiiefully at the conteots of each textbook and then 
tning to iti'\ tsL* fnreer education activities, wliere appropriate, for. eacli text- 
book, LaW'ine Kueltiu in lattle Rock, Arkansas, ilid this for teachers — as 
did Curot Ctotiier in Missonla, Mtiutaua. Linda, LaVerne, anil Carol all 
ctnpha!)imrthat' (a^ if it's relatetl to Uie. texil>ook» diey*can be very- sure 
teachers ivill use tlie activity: rf>id (b) if career education activities are built 
for use with each textl)Ook, <the "scope and sequence** problem has bi^en 
automat ieally solved, 

By fac t^ie most coiuruori "'infuftion*' strategy currently hi use in 
srliool s^-stems a[)|x^ars to be a procedure where teachers pool dieir tlioui^hts 
regariling career education activitifsYrnXo a- single publleatiou or series of 
publication5;.to bo given to all teachm in the school district. For exauiptJ/ 
Clint Rouse (Daytona ISeacl^ Florida) has had teachers in his school dis- 
trict 'Invent'* 2»00C1 such .strategies whicli^are now gPou|>cd by grade level 
in teacher "infusion notebooks/' Don Stanisireea froiu the Syracuse New 
York School District, beg^io his infusion elTort tlifbugh asking social studies 
teachers to write 28 career education units. Using these units, he then 
employed 16 of bis bust teaclier;^ the following Summer to ^revise these 
materials and makq them available^o all elementary teachers in the district, 
Pat [)ulTy, IlyiuWs Port, Massachusetts, has now^ developed, with the active 
aid of teachers in" that scbool district, four large notebooks, each containing 
examples of career education activities which can be easily infused into 
various parts of the elernentar\' school curriculum. Phyllis Robinson, from 
the Wa\Tie County, Midiigan Independent School District, has worked with 
her teachers in compiling a collection of infusion lesson plans which any 
teacher could use in a single class period. Her project — called ENTICE 

. (Enlisting Teachers To Infuse Career Education) — would be a good model 



for niiiny^othpt^ lo oxiiinltK^'Mjry Itcmlnf^ton, In PlCtsbtirg, f^nmciSj Imi 
novk' |mtili!^tuHli nm'\i\\ n\i\\\A[\\ Utv traolicH lii tliut jtclfoof cllntrlct cnllci) 
. "IKnv;i"0 jNPUSr; tlAklUUt IIDUCA'I ion;* Sljr vv]mi^ tliat wucUm 
li.ix'e fqutui it cMiy to taWow ^ii^gr^tiotH in {\m \mTH\\\l Cntliu StanU?y 
(Kli'Iitiiond, V'iti;itiiiO ttr\rIo|H'tl Ciw'c^i piliJcation **le:iming netfvittes*' 
ill* si*I>iirUU^ ptirknm^ fnt viinudi f^rnclo \vvch^ wliirii, when unecl by 

DrpfinrriiMK lliMils in ciirlrbulhliiitf', hWq^' i\ ni^toiM-iimtt(\ i<>nvr i^clitratiim 
**iMfii?tioir packnm* for iwch ncUiyo] IniiUlin^ in tlip rntirp district. 

' , ^ ' / - . ' ^. : . ' 

Examples of the Course/Upit "Add*on'* Approach 

1 

Wllcrc scjjoriuo rarrrr rtlnoatiori **roijrsrn*' arc lK?inj( tuscd, tlic sinfjk* most 
pa^Kilar Il*\tI nt wtiicti thry iur t;ui^}it ;ip|>ciirH^to in iiiidcllc/juntor liig)i 
sclioots, Wliili* ;i f^w rxiiiuplpf; won* founEl at llic s<:tiLor Jki^b ifclionl IpvHj 
nciiip wore iTportwI'tit tho- rlt^rtiPntniy school IpvpL Appnrcntly, "itifuMon*' Is 

. \«>rklfii( wril rtuni^Ii al tin* rlcin^titiiry ^^chool Icvrl so as lo iinaltp a tippcl 
ff;r s<*poriUr (anu'r education lyiiirsps iinnrrpsiinry. In most casea^ where 
spjjiimtc Cinror rtluoition mow has lipcn inti-oduppd^ it ap|)pars that doci* 
sions to do so were tn;idr ^primarily hcnuise o^ tlip fact diat "infusion** 
approarbfs \v(?rro*t workinif \vHi,nThc.rp werot of coursp/sewral odior ex- 
amples prtsentod wbrip rarcrr cdncation had started widi^ a "course" 
approocii hut liiid sinro Iwn ^switched lo an *1nfusion" approach. 

A good example of a ^junior hiijh career rdn(?atioh conrsp was reported 
B>" Max Brnnton from the parkrose School Dislriet in Portl,\nd, Orp)c;on. 
Tliprci at die 9tti grade? IpvpI "rjfrppr exploration**, is a required course, With 
the school year dixidcd into "triMUPStPntj" the first Iprin is devoted to 
pconflmic rduratioiu the second lo arquisitlou of "ranrr education rompe- 

i»tencies'\ and the third lievbted to typical 9th j^radd^social studies Content, 
The use of jiinio^r iilij;li school social studies/ok plaCp for insertion of a 
required career ^doratmn "conrse" can aho be 'seen in the "8ucce.s,s Class'* 
being taught in the Weber School District, Ot;ilen, Utah, There, this is a 
9 \\'eek program piaf?td within the regular social stucUes (jourse, 

N'ot all career ediirasion courses, where taught, arc required of all students. ^ 
For example, in Montgomery County, Mar>landT a Course entitled ^*Explor-'^ 
ing Vocations * is available as an 8th grade elective. In New Albany, Indiana, 
12th i^rade students ran take, as^a social studies electivtj a yearlong Couise 
entided **Ready-Set*Go.!** designed to equip eaeh with job seeking^ finding, 
getting, and holding skills. On the other handj both Donna Martin , (Grand 
Rapids, Michigan) and Carolyn Corcoran '^,South Portlandj Nfaine) 
reported required career edueation eountei being taught- Carolyn's eoursc, 
entitled "Self and Career Exploralion"^ is taught at the 9th grade le\'el 
Donna Martin reports a special career education course being taught at the 
senior high idiool level which, she hopes, will soon be required for h^gh 
school graduation. 




tiiU*ir:il!Ui4 niruiUou o\\ 'iUv *Vi\rcer ttltiauioii coiimt*** concept wn* 
I'^imrivil hy \\\U\vl\ WviMm^ (Norili Cl;iremlon, VermotiOrTlieJ-c?, t'jitrii'iii, 
u Itigli hi*Ikk>I ruLitiM'Ini^^ ojirniti*^ tiniler a |>lini whom hIio Uikeit 20 MlulciU^ 
fli a liiiio out of ilic l^ll^lisll rtiiw* for'^n *ix weeks |K*riod for luirptwcji 
uf*liclpitiif tliem iti iMttH*r i*xplonitioti aiul aircer tlnisioiiiiiakitiK* Whrti oHier 
piirilritiiiiUs (|iieMintu*iI hor about tLMt'tions lo iliU pniAIrr, I\it iiiformccl , 
lli/grou|J iliiit ilui* Uti^^^Mi itMdjer likrs il wvy iiiiirit lH*niiisi* of lliis {ippof 
^iii(u*5 il iifiVitcIs itii* f<*M|L{!{^li> lra(*ht^r tlo l't^Kil^e in ttion* i*oiieeiitratctl 
inill\'ichtiiti/ril io^lrurilt^i wltli ilnw* siml(*tiu Piit iloi*sh't i;ik« out of that 

tini^lUli uuiWr ilii^e ;«Tim^t*otDtus tlia'naliey woolil IlmiiiucI Inul the 
wlifilr class irmiiiiu^tf iniart (lunnj; llie eiulr« school year* 

Iti K;ihsiiH jOito, \tis%ouri^ iSan^ W.'tlkeiisliaxw in an attrnipt not to take 
linu*' avi-iiv frnni sul>|tTh InMni^ t;nii^ht hi tin* irj,Milat' qjrnt'iihun, initiatcil 
a scries of Sntm^chy mt^rtunj,' scniniais on caierr pbnrnt1^^ f(ir lii^li siliool 
stitdi*nts to take as ,\u eleetUe roitrse. She reports this course is very popular 
w'lli IU';h sriiool stnilvnts, 

Wln^a* lani^lit '^js ?tq)ariUc rfasses, it st-enis tliat tlie contrut of most 
"ran?er luluralipn coum's'^ h lari^tfly orirnleil aroninl self, anil career 
exploriuukn oftn'i inrluilin];? a lari^e hlotk of exjjcjientlal learning that takes 
plare throni;l>- i\M tri[)s^into tlw^ coimnn^nhy, The second most [)Opnlar topii 
<iround wUirh snrh roont^s ;]p[>rar to he orietiiecl is erononiic cdncallon, " 

Personal Observatlohs: The ^'Infusion'' vs! "Separate Course" Issue 

In theXntf rx'ift, ttl0^e who ilcbate the virincs of the "infusion" versus 
'iUf^ 'Vparaie rourw* ail(l»on*' appraich to inipteincntin^' career eilncation 
nmst tlo 50 l.>ase(l on ihr extent to whieh each approach is efTective in 
aitahiint; tlie Ijasir i^oals of career eihicaijon. It is here where the contr<A*ersy, 
at its^tnse, rcii*IK; ivnters. Those who advocate ihe "'separate^ course** approacli 
over the "infasibn" approach <ire, by anil large* tliose whtr vie\/the f^oals of, 
career education primarily- in terms of equipping ^studcrrts with ;\ set of ^ 
j;eneral employfih|lLty/ailaptabilIiy/pro)iiot;ahiHty',skilU ihat will equip them 
^to change wiili diange, . ^ * * ? 

If ihis is tKe sole fiasis of argument, it seems likely ihai the arguitient 
miglit best be resolvcti by recognmng ihai 'some of career eihication*s 10 
basic general eniployability skjHs co\tld perhajK be conveyed to smcltents 
iliroiit*h the st*|wraie course approach as well or bette/ than through an 
**infusion'* approach* If one \vere to reason In s\ich a fashion^ it might lead 
to conclusions ihat, if onc*s goals are equip youth with general cmployahiliiy 
skills in the areas*of; . ^ . ^ 

(1) Self ^indersianding and understancfing of edncational and occupa* 
^^'^'"'^--ti^al oportunitics * 
(2) Understanding ^nd appreciation of the private enterprise system 



( H JoU M*i'kirjf(/m*ttiiiK/liiullnjt/lioliling 

(r>) Milking pnidnciivi* iisr of time 

(fi) IItliii;inl/lji(( tin; \v<>rk|>ljiir fi>r oneself 
it n1i^ht hr rriiiioiablo lo arj;nc tluu such skllU coiilil be iMi|Kirtcd at Icajit 
tlir(MLt;li ^jHrial coiiisc^t [\% tlirmii;h an "infiiiilon'* iippiw^li. At tlic 
mtxc titiic, it iiuiM l>c rtHHK;tii/i*il thiit "catcor education skills" Incliitlc otiicr 
additional \kilN %uch j 

(7) Skills ill icUitiii^ siihjiVt lunttr^r to carccrii 

(a) Skills ill using i^ooil \uirk luibits 

(9) Skills in owrroming bias ami strivotyptng 
(10) Skills iti dcvclopini? a [»orsonally iricaningriil set of work values 

*VVry cfToctJVL* ar'guirfonts rould he iikhIc that these? four kiiuli of ttkills can 
bc*st be i^rovidod studnits thnuiuh a loii^hudinul, dcvclopttirutal approacti 
ratlicr tlian tlirf>ui;li a single course pmvulcil at only one t>oin^ in time duriuf? 
the Htudcrit*s.K 12 rducntlonat cxpcrirncc, 

If thr kind of iiri^iturnt ptrscntLul here U valid, thon it would smii that 
an appropriate solution uiii^ht hi- one of combining inru5tion approaches with 
thr spparatc '*ail(hon'* ronric approncb — assuniinj; the "add-on** course 
could iir justified a*i either: (a) produciu.i; lietler results Jor the six *Vareer 
education nkills'' awi^neil to it dian dofs the 'Infusion" approach; and/or 
(b) 't)>p ^'infusion** ajjproarh has been rejected b^- a majority of the teach- 
ins; faculty. 

Career education's Ixisic goab, however^ arc not, !n anyway, Hrnited 
strictly to proviilint; youth with the 10 i^encml employabtlily skills outlined 
above. In adilition, rarerr edurmion efTorts tnust l>r viewed in terms of 
the two basie protrst goals of ranker education — nanitly, {11 serve as a 
vehicle for iinkinii; the broader comuiunity more efFeetively widi the formal 
Education system; and (2) t(><1ian5^. the entire Education system in ways 
that provide a more pro|)cr and appropriate emphasis to the goal of prepar- 
inxf youth for work. Jf these two basic process f^oals of career education are 
considered^ then it seems reasonable to conclude tliat .tbe 'Infusion** approach 
hoWs rniieh greater promisr than docs the separate course *'add-on" appraich. 
, That is, if the goal of community invol\Tment with the Education sjr^stem 
^is considered, it seems obvious tltat reasons for such linkages extend;con- 
siderabl)' beyond the confines of career education — that bodi members of 
the broader community and of the Education sjr^stem will see reasons for 
linkages that 'are broader than their mutual interest in better readying stu- 
dents for work. To link the broader community with the EducoMon system 
certainly must be viewed as a task that extends considerably be^-ond the 
confines of a single course- - . 

Similarly^ if the goal of educational change is considered, it seems obvious 
that this goal cannot really be met by simply **adding on" either another 
course — or e\*en another specialist to that which existed before. The '*add*on" 

8 ■ ' 
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itpprtMilTtliH^s N(Vr iiiukr for othinUitiiia) tlmiifli' iKrcaihi; it lrii\i*!i llic ri*!»t 
n( \l\v >)'Mvui to CuiuliMii i\s it liiiH fii(u*tlourtMri lln* |>;int/ r^likMlionHT 
rlmi^o will txmw uJily whvn nluntlnn witliiri llir i;iHhv foniuil ^yML*n» of 
licli^iMtioti cluiiii(o in tlu*ir \m\c attiliulrs £ith1 uvlions, 'I'lu? ytjiiftiMoir* 
n|)pnntr1i i\ hy lo^irnl iIukIi* of irn^[mini{, tt far bctti*!* veliiili; for xm 
in ;i<'roiti[>li\lniivr Ki^lr oiimMtioiial rluiii^r lli;\u U tin* M*[»;ir;itr C(Hii>*c 
on'' ii[j|jrfKirh? Mnro iIjjui any rxlior sini^lr fartor, it U n^coi^riiiiun tjf tliis 
f;u't tlu\t Kas Inl rairrr alLiratum a(l\0('atr>, by and lar^i', to julvurati; tin; 
"infiisiiHr api»niarli i^wi ihr !n*|Kiralr i tmrsr "aiUl-nn'* apiHtKn'h, 

'rihJsi* lairrr idinatinu |)n\t'liiionri* now MU>%'in(^ towatxl lln: w*i)aralt2 
nunsc Vaclcl*oti*' n[»|jr<>acii ari'* hy arul ht^v, not nnatvviro of tlic ai'gniiiont^t 
]m*Hi'nU*d ln*rr fior tln^y^iu liixsir (tisai*iivinnit witli roinvnlion that, 
tliVorriifiilly* an "'infn^ioir apfitoarli [% to Ik* |in:ferri*iL^ Thoir rrasdDSc^for 
tnovini; towartl ilir ";nl[l'<»ir :i[![>r<>arli \\\ivi\ by and larj;e, lK*cn |)r;\i{niatic 
la natuti' — not [jliilLs<^|j)jic-a|, T\mr tut^ic rotUrntinii hain txvo tliat, iti thoir 
siIhjoI syM(*nw, too inai\y inlncaiovs mv ^tiU rcMMlni,' tlii* "iofnsion*' apprt^icli 
Ami tluit,,. tbctrfotr, if ilit*y rcAlly want to ili*liver gciu'ra! oiuployability 
skills ro yimtli, tlir "aiUl*oiV' appnKnh must Ik* tried, 

't'lierf* tHi\ ai ino\riit, Mune carver rtluratit>n ct>nc(.*|Hiiab/i*rs in Anwrica 
ulit) :j!s(> apfjiMr lo h<' in fa\»r of i\n* adci-oM*\ oppoml to tbc 

'*infii^iotr\ :ip|)ro!4rb t(j i(iipU*nR*nlinj^ r*iHW rclnrniioti, Sncli persons, by 
and larj^is arc onrs wb*** wbilu ?ttroti^ly iii fa\f?r <if pro\idint( yonlli with 
tbc i^cncrai rniployabiliiy skills of (ijtrtrr cdiuation, bij\t* ninrh less relative 
inti;n*st in tlit* two brtJnd prt>cc!*!i ijoab f^f raiiccT education identified bcrc, 
\ji partirnliir, jsonie siieli persons are expressing; ritlicr ' tlisintrrcst in — or 
upon nntatjontstn to--ibc uo^il of nUitiitional cliani^e, *l*a some sucli iJcrsons, 
tbr of rducutional rli:ni^c lias f}rt*n *in **ail)*itross aroiiud tfje ncwk*' of 
caiecr eduVnlion tli:il thvy wonld like to *rt* rrrnDvecl, Tbey really sec "career 
eduratiot\'* as simply an extension af "(nrcer ^ln^lancp*^ ,^ 

Tbc position of the CS. DeiKutmcnt r^f Kducaiion*s Office of Circcr 
Edocaiit^n is tli;U all tbtri? of caret^r cdnratioa's h;isic jronls -\v„ (1) cJeliv* 
crini,' lit^ru'nl einpbyaf)ihty skills, (2) p^ornolin^ rnoa' and better eomtnnnity/ 
Ednrati<ni s>.itrm link.v^cs: and rhanujng tlif Edncation syUrm in ways 
that brini; alioiit a nion* proper and rtppiopriate emphasis on*iht* j^oaj of 
education as preparation for. work- ari* ei[ually impottant and valid, With 
tins basic position, it \<> obvious tliat*. in general, an **infnsion' apfjroncb Is 
preferred to as a 'Vourse add*on'* approaeb, A *v6urse ajLld-on*'" approach to 
im[)lettieritim; career education Can hi* con^^ided legitimate provided: (a) it 
is intended to suppirmi-nt a basic "infnsion ' tipprooch rather than rcptacing 
or suhs*iliiuiv^ f^>r*sncli ;in approach; (b) it. is offered to students as 
elective, rather than as a rctniifid cotirse: and (c) snch *'add'on" cooi^es 
do not replace exi^tini; courses now in the cnrricnhim, ^ * 

Ob\ iously, all af the^ hard ev'idence^w not ye t^s available witK lespect to 
the efTeciix'eness ot the *'infii'^i6n" x ersns the '*add*on" ap]>roach to imple- * 



int*miri^ iWtvrr iMluniiiniL At iHCHont," ])lulo!«>|)liical belief* nrc slill the 
[)rini;uy for |t(»!iiiit>tiH siirti as siaUvl An inorc nntl bdttor rosciirch/ 
ovit I nation ovidontx* is iunniiLiLUod, tlie possibility of oliJUi^iiig jiOHitiom 
must be kopt a|H*n< 
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Should The Term ''Career Education" Be Abandoned? 



Naturo'Ol th« Issue , 

Ciiiver rfnicaiioii has, from llif' l)o^itiiiiT)K> nouglit to be viewed m a 
"roti(r])t'' rikUior tluin ix\ i\ ''\\n\\it\\m'' 'I'lio h;i\ic iiMMtn U^liiiul UiU in iiii 
ii\|)ir;uioii tluit, evinituiilly, the ^uiit iif "Htliiciiliou a*t |}re]innitinu Uw 
will asjtinne ;\ iinigHT utuI n|>|)to|>riiitr |>]iire atnoti^ th^ several \m\C ^oal» 
of Aim*riii;iii Iuliir;aion. WUvn lliiU [Mniil In lime lit michecl, ihure will W 
no iiotHl fnr um? (if ihe ti*nii "ViiiiH^r nliinuioti.'' T\y,\\ H,'"i'jm^or eduriilioir* 
will lja\e Nifftj^ly lH*c<«iJe a |uirt of ^^fiood l;<)ii<';iti<»it.*' \ \m loti^ ntii a!t|}int' 
tioii re^naiiiN Mmiig aiiiiiti^ caivor odiinuiiin a(l\'oc"ile!i. Tlic haKic is^iue tn be 
faceil ii* wIiihIrT or not \\\v riireer oclui'itliciii inovotiiunt lin^t acl\'!VtiCed far 
enotigli so tliut Uie lertti **c;itorr L*claealioii'* is no longer iieecletli 

Of the IS Uvo'diiy '"tiunicnnfrtx'tut's" uti wlurh lliis siTios of immo^ruphN 
has been based, this bsue disciiNScd as ;i priority among particiiKitiU 
^ in fixe of thrnu Ntwt lo die. issne nf '*iio\\' in sn^tnin the enrccr education 
offort " it \\:\s the nuist |K)pn]ar ^sint^Ii* issiii* selertVd by pi^rlicipiinis for 
discuss inn. The thoughts and concerns of these participants deserves ln.be 
recordeil liore. 

Arguments In Favor Of Dropping The Term **Career Education** ^ 

Ari;^itm€nt /: "Carver eftucation'' HAS hcfome part nf ''i*ooft ('4}u(Mtion," 
This argtittient was made most forcefully by Rernie Griffith from tilt* Oislt- 
merc^ Washington, public scliool system. It was atsn made by Dick 'Johnson, 
Sti|jerinteridi'nt of Scliools in Cashmere. Cashmere's career education effort 
has lieen a strong and \ iable one since t972> Starting only with a 4th grade 
IeV(di it qSldkly .spread to include all nf thi^t K^12 school sptem. Shortly after 
beginning this efTort, Cashnicre made a decision to make "'career education" 
a primary focus of the cfttire K-i2 currici^hmi. Since tliat ttn)e, one-third 
of Cishmerl'*s teachers iiaw'e bceii released from fi\e to eight da}*s jjer year 
to work on the kinds of curriculum re\ isionJi necessaiy to infuse career educa- 
tion ^into the entire'K-12 curriculimu In Cashmere^ teachers are hired, in 
part, basctl on their knowledge of and interest in career education* Each 
teacher in tliat system is held accountable for attaining specific career edu^ 
cation objectives (arranged in a scope and sequence format) as w^ll as 
subject matter objectives each year. Students arc tested in *'career educa- 
tion'' at the same time they are tested on Uieir regular subject matter. That 
is, tests and examinations gix'en in eaeh subject include items related to 
career education skills and concepts. Bernie's official job>. title has been 
changed from "'career education coprdinatnr" to "Directnr of CirrricuiutiK" 
Career education goals arc always included among the basic educational goals 
voted on by (toihinjimhy year as tTie community Kelps set educa* 



fiuTia] t>rioririf*!i for \\w Oaslitiim* W'litK>l sy»lcrii--aiul career education goals 
alwjy» rn rivr lii^Ii iiiiiuhrn ot voti^si- Unth lleriiie nnd J)u<k rt^port tliat the 
term ^'I'aiTur odiii atif»ti** \% iinw wry srlilom used in Ctwfituere-*«nil that 
tlu*rc no ItJTigur exists any real ruasoi^fttr tjsing tli;tt tcnu'* Carets edtLnitlon 
luii Iwroriiu |j;irl of "^ow\ Ktitu*i\tiojr' in CajthitierC, {It sliotilil be noted here 
tluu liotfi llerrJt* and Dirk Sveri* quirk to |K>lnt out itut '^cart^cr education'* 
ha?* not yt*l reachetl itujt slajiO iu many sclitiol dintric'ls atid ilid mt ndvoeate 
that the lt*rm *Vanvr cdncatluu** I)e abaiidom*d for nueh distrkt^t.) 

Argutnt ttt 2; // "inlusion" »5 iurrf',n/«/— rt^u/ tt must bt^^then the t^^nn 
"carvfr 4^tiurution* h iuitt'rjhwus. This argument was made most forcefully 
Ijy (Til Woolaid, Direrlor of the Kershaw Vocational Center In Camden* 
South Carolina, C;it nnnintkd thtvothtT [)artictpant}i that, years ai(o,^cduca- 
torn iri<*d to atl;U'k h:\iu: [iwh^cim in urtKis .such a^ **hi*allh/* *Safety/* and 
"nutrition** by making up new and ,separ:ite r(uirs(>s to hii placed in the 
ciirricuhnn at s[jerilic |Joinis, Such afjproaches did not work, Rx-entually* 
educators fo\ind that tliv lH*st way to ensure that ALU students have basic 
lihowledi^e and uiidt^rNtandini^ in th**5e itnportant areas was to, m:Ot<? ^^u>* 
Mh:it they wore tnnphasi/ed both in textbooks from a \xide variety of'disci- 
pliiies ami in the teach ini;/ learning pnxvss. When this was done, the need 
for *'pioi^rams** in die separate areas ilisapi>ear€tL Gil is convincctl that this 
\s thu direction in which the cart*er education niovcuient should be headed, 

Ari*umer}t ^! Thr thtn '^rarcrr rrluratum'* is too fuzzy. Our efforts will 
be better loidfr^tnotl and aeccfited if put in terms of tfitr sfyrciflc cvxployabiU 
ity skilh we seek to impart to youth, Gary Grmum of the Huron, Sonth_ 
Dakota, school system wtis one of several who raiscti this argument- Gary's 
point was that^ if he telk people youih need to learn how to do "job 
interviews," he Hnd* wide supjwrt and baclcini*, I[o\vevcr, when lie says 
111* wants 10 ilo ^'career education,** many ask liiin **\vhat's that?** Others 
pointed out that th(*y are tirtnl of tr^'mj; lo define, for others, the ditTerences 
between **carecr education** and "vocational educrflion" — that most of those 
persons seem to understa^id ihat both **pre|>are youth for work** and express 
little interest in further di?!tinctions we want to make between the meaning 
of these two terms, 

Arffumf*tU Th^^ toxic chHnge% career ^^ducation s^^eks to jnake in the 
Eduration-systerti afrply to mony thirtffs m addition to '*carC4^r education^' 
so the term^^'career cdurittion*' isn^t r^^olly ne^^d^^d. Those raising this argu- 
ment tended to talk al>out tlii* generic utiUty of such things as; (a) field 
trips for snictents: (b) use of community resource persons in classrooms; 
(c) ah activity*orientLxi ^ipproaeh to the teaching/ reaming process; (d) 
moti\^ting students to learn; and (e) reduction of stereotyping as examples 
of changes generally needed in the total system of American Education, They ■ 
felt that^ if persons fould l)c ralhcd around the jncgd to make these basic 
kinds of sp<?£ific changes in the Education system, there would be no need 
to do all of this in the name of **career education,*' As a matter of fact, 
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some votiiiif^ tliis mKiimrnt Mi that iiv* of ttie mm "cairor odiicatioH" wjis 
|Vf(*vonting !K)iiir jirt'^oiht fruiii paying iitteiiticii to tlicsO iieodetl kiiiclA o{ 

ArgnmaU J;'V7j** urtn 'Uwvtfr- i^fltwation'* hni ontUv^d Us nsefulnt^h-^ 
a new '*bnnufr" [or tUluntthnat fhnn^i' is now rurdai, Scvcsril |Kirtici]atit» 
suptHUtott tills [K)iiit rtiUtninjLf that ik> icli*ritUint c*ill for edacatioiial change 
ha» a vor>* \oi\i; lifo uiukr a^siti^le wvuu Ilthiratiniml **r;itlV* eo'iiie and ^o, 
but eaoh m*tiis to \va\c sotiit* cniiinuiii tliiTiuls n*|;imlLii|; nmled eiluCtttiouat 
ohun^i* tliat roiuitnio long after, a N[)niii(!,tcrni l0!ti*<i its |K)[ui]arity, Others 
poiiucil out that any now tonii — hirtmUng *Van!cr rdocation** — tciuh to got 
(teitiicd \u M> many .ways in both [ihilmopliy ami pmrticc that it earnes o|>cra- 
tional nieaiiing fr>r otily a liniitrd number r>f yeant. Still others pointed to 
;iiitoiiiohite inaTH]fartnn*r!» as ;u) ex;tni[)U* of the need for change from the 
term *VamT oducation" to something' ij4t-*- ix\, there Im, for numy year5j 
always bteti a **Nmall, rlicjip Foitl**, laUfflnany "brand names'* have been used 
to identify It. They felt the same prinnple loiild apply to V;ir<rr eihn atioii," 

Affium^fit 0: Afnuy tt'Tvix conhi W used for what tee ^re doing thai would 
br both broadfr and. more understandable to the f*rn<^ral public than ts the ^ 
term *'carerr tilucation.** Those misiii^ this argument wert* (pn*rk to suggest 
ahernat'ive lerins they felt were lJctti*r to use dian the term "career cduea- 
tion/* Among tht^ snggi^tioiis reiciveil werc ones that we eall what arc 
doing one of the fr>llowiii,i; terms; (a) "Ijfe centered enrrienlnrir*; (b) 
^lliiman dcveUipment edneation"; (e) "Meaningful ediieation'*; (d) **Iafe 
eiincation**; ,(e) **Comiuiinity involvement, eiraeatioti**; (f) **Frec enterprise 
ed*(cation"; :md (g) "Career <le\'elopiuent eihifatioa.** Rarli person sug- 
gesting sm:h a new term had a set of reasons why be/she felt tliat term was 
preferable to the term **eareer edueation." * ■ 

Arijuments suek as tifee tyescnted in this seeiion are not ones \o be 
taken lightly. ,1 hose advancing sucli arguments were all career education 
practitioners in public school settings, umny of whom-had lH*en on the job' 
for sex eral years, Had they not been serious about sueh nrf^uments,' tliey 
Would not havT raised this issue* 

"T 

J 

Arguments In FavOr Of Retaining The Term "Career Education'* 

In general, more of the participants in this scries of minicorrfercnces sup* 
poned retaining the term **career education** tfian supported proposals ipade 
to drop the term* The nuijor arguments ased by these persons "Urc presented 
below. It is important to remember that these persona are fully as^experi* 
enced as career edacatioti practitioners--and so just as "expert" — as tho.se 
Vho presented arguments against the terrn. 

Argument IV^ are, in most school ssytems, stilt (ar. from. the point where 
"eareef education" and ^'good education*' are synonymous terms. While, to 
be sure, there arc now a fe\v*K-I2 school systems where 'the carcei educa- 

. • -? I? 
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lion i-ntiro[K \m l>rt?n mii[)lctrly iiifiMrd tli rough on most sdiool ayjtcim 
art* iuW U\T iuwu ii\ulu!i^ tliiit poitit iti dm'lopincn^ A good many scliool 

^ ^ystririK iitr »titt mi ivi'ii faiiuli^r ^witli tlic trrtn. Tvcti in «dmol. systems 
wtirri' ihv imn liiis been n^KHrfor i\ miiiibiT of y(*ars, tlicrc arc mntiy tcaclicn 

, ^?ttn Htill ilon't ututrhtiinil wthii it mraiis. 
. Arf*umi*fit 2: 7V**' trrm ^'ran-t^r tuluration^* If n^eAi^A as a rallying point 
lo hittUiraif^ tr^islatirr ,\u(>ptnt at thtf Stati' and Fi'deral Uvds. Hiosc iisin^ 
tliH ar>;imiciu voimi foiin* that^ ns of totlay, tlici;e iwx too rfiuch of 

oilm\itu>njl lo){i%lati(Mi tliat is cau*){(iric£\l in natiircp If the time ever comes 
when Fedcrnl atul State ^u|)port for Ediication is |»ro\'idi^l in block grants 
— witli Will school distrirts fru? to spend tlie money in any way they ehoose — 
Mich prrsotisVx|iressrd )!}v\M confidence that they would be able to secure 

, sufTieirnt finanriat rrsoum's, at die local tex'cl, to contlmte tbcir career ecSuca* 
tion ITortJt. Ilowovrr, with mucli categorical Federal and State aiil on 
thr hooks- -and so many eiirpent difTicidties in financing local school districts 
— these porstviis felt a ^rPLU nrcd for continuation of some eatcKorieal funding 
fur "rarror riliication>" If the term dUn|)]>cars, so, too, would die categorical 
funding. ' ' 

Argument ,V: Wc hare to eall what u^c ar^ doivg sometUing — and ^'career 
i'dufatlon* is at leatt as good a ttrm as anything else* Tliose expressing 
support for tl\is ari^mient pointrd out that, if an efTort exists, people are 
^oing to insist ihnt it be named something. If some narvie. has to be used, 
they frit dieJenn "ciirecr education*' considerably better dian some of the 
alternattxe names proposed by otiier conference participants. They were 
particularly concerned diat, unless the term "career education" continnqs 
to be osed, people wilt continue to have difBculty understanding thai, while 
we are talking aliout the generic j^oal of preparing persons to work, we are 
talking about considerably more dian what has been done in die pst under 
the tenii 'Vocational education/' ^ ^ " / 

^Arguffient 4: ^'Career education'^ is a terrri that is very appealing to com* 
nutnity persons — more^so than any other e due atmnal term to come along in 
rmtny years. Several pariicijiants emphasized diat, when ^thcy explain **carcer 
education" to eommunity persons in terms of its diree broad goals (e-g., 
employability skills, community linkages, and educational change) they find 
wide community support from xxry diverse segments of the educational com- 
munity. The dtvety^rty of community segments expressing support for "career 
education'* appears to be greater than t\\6 diversity expressing support for . 
aijy other single attempt at educational el^ange. - 

Argument 5: If some more generic term is substituted' (or the term ^'career 
education^" the central Importance of IVORK may be undermined. Those 
voicing this argument wxre^jarticularly concerned about attempts on the prt 
of some others to substitute, the four' letter word "Life" for the four letter 
word ^" work" as die base temi^in the Concept. While quick to admit that 
Education properly viewed a*t "preparation for Life" and that "prepara- 



tion for riJjtkiM^ u lWh\]^'' \^ mly \ii\n of ''|»ir|»;))-iitiori for living/' tlic^ie 
imitl<'i|)ariU iM noi vw.w \hvsr tluriKH ;)s Huflicicnt to \mi\iy \m of ilie wonl 
'ijfc" r,ulicr tliiin ilu' wcncl "work" tis tlit* Ij<?cIrcK'k lenii in ilie csirccr 
ciliiratioH cotut'pL Tlinir jiJ.sUuirn*c uri mc ni tKc wont *'\vork'* stinnnitHl 
ti^^^cIy from ;v fivtiii^ lliat^ if 'i.ife Kcliicatioii*' — ratlinr than "Career 
EildiHMtioti" i** iuUipU'd ll*t* cinj>li:iHis {-art^rr rdurntlon in j^ivy ki tlu' 
<-i'jntrat iin|)ortaiii'i< uf '\vork*' in nnr's total lifi*sljle will, nnrr a^a!ii, be 
rt?lc^atcd to a jKnitinn of nilimr iriipnrtatirr. 'lUvy folt stnai^ly that tliis 
would bt' a tra^ir mistake. 

\ ' ' 

Personal Observations ' . 

M I listcnml to and trictl to Icinn from ])artiri{>antH on ^ticW of thiA 
Lssuej it seoincd to inc that tljcir 'atj^'iirncnts difigni%t'd, to a %xkwX extent, the 
/oriaidurahle ajnonnt of a^rtvnient anions tliein that the career e^htcation 
/n*nr>n*«/ hy wluitever name- -is oiu* that Hhpnkl he contmued for an 
indefinhc p<Tiod, ^1 hiH movement, tmlike most other catht fo^ educational 
change that have; tome alon^? in the past, Iieis Wen fairly siicressfiit — 
although not univers:itly so — in rctiiiniiig an emphasis on to «>>*^ rather 
than on program. By so doint;, it has manai(ed to serve as a vehicle Jfer use 
in helping to meet a t^ood many "inantlatcs of the mooieni" that have come 
to Aniencan Education over the |X»Ht ilecade- Whetlicr the cry is for "back 
to basics,'* for -^better discipline in the school/' for ''greater toniimmity 
involvement in Education^', or for "'increasing cost effectiveness of Ediica* 
tion'', career education has proven itself to be a useful vehicle for meeting 
that mandate. . ' 

A.wtird of caution' is necessary^ here. It v^as best exprt^ssed in one mini'* 
conference by Thera Johnson, Weber School District, in OgdenT Utah* 
Thcra*s point was that, while career education can be used as a vehicle in, 
any "mandate** that cails for (a) infusioa into classrooms and (b) greater 
cbmmnnity involvement witli the Ediiculon Ky^stcin, it cannot he expected 
to^serve as a vehicle^ for use in meeting ALL mandates that come to the 
Education system* l^or example, if the "mandate of the moment" is for 
**bilinguaj education," the career education concept, no matter how* well 
applied, can be. expcjcied to m^^keirelatively httle contributions to-^*^ting 
that mandate* In spite of sucK obvious hmitations, the poientiarof chmrr 
education as a vehicle for use In meeting a variety of kinds of educatiomi 
"mandates of the moment'* is, in my opinion, a prime reason for contifming 
this movement, . - " . 

The ultimate goal of reaching that poVAt where *y;areer education'^ becomes" 
simply recognized and appropriate part of /'good education'* is still an 
e^Ecellent one toward which to head. So far as I can tell, we are a very 
long w^y from meeting that goal in most KrI2 public school systems today. 
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'V\mi' urun't many "C!ii!»litiiuru» Wnshiimoiw^' In the United Stateii so far a* I 
ciin ivM I look fni^vard u* tiu^ ilny wlion tlie tcnu "carctT titiucation" willlno 
longer bu lietideiL In my o)jiftion, that thy \% still nu\ny yeara in the future* 



The "Career Education* ^Vocational Education" Controversy 
Nature of the lisue 

The iKinic tKoblctti, ni^ voicvti by pnrlicipntitft in tlm sltic* of tninicfttifcr' 
cncci, U one of liow to timtntnin arul/or build cfFcetivc working]; Relationships 
hciwccn career rdiiuuioh nrtd xocutioiuil cducntion without loHiti^ cither (ii) 
tlic Nupport of pciM>Tis fvoiu other |Kirts of llie HthLC:\tion nyMeiii; or (h) the 
basic iliireretim iti ruenii!ii|:* biitwreu the two tcruLH"-*'eiiieer education** niul 
''vocntiotinl C[lucation/* Kehited proljlnii^ expressed l)y pnrtleipaiitH jTit luded 
those associftteil with iivoidin^ '^tiirf* TiglitH between vocatlotinl education 
iind eareer eihicaltoit — partJeularly at the State and Fciloral Icx'eln cind lu)\t^- 
to c«n\ince vocational ednrators that, \diile '^career educntion'' ciud '\'Oca» 
tional ediiciuicur' menn diirn-eni things* voealioTiai ediu'ators— tilte all other 
educators— ha\'e re^tpothibUitios for. participating in the implementation of 
career education. . ^ 

Participants \tere not worried about defining difTerencen in meaning 
between the terms "xocational education'' atu\ 'Vnroer education/' Appar^ 
ent)yt they were cotufortaWe on this iitieAtiou even though they reco){ni:<ec) 
much remains to he done befqre many other educatoiiJ — and tuemhers of the 
genend puf)lic — fully undcrstanll surh difTeroiices. Neither were participants 
worried about whether or not fliey xhoidd be supporters of \ ociitional educa* 
tion. iVo participants iverf encountered who expr€\sfd disinterest i«, antag" 
onism to, or iack of support for vocational education. Their worriea wen; 
more dften expressed in tentis of a perceived reduction in support/on the 
part of some vocational educators, for career education^not vice \'ersa. 

Many of these participants were persons who have been engaged in career 
education since 1D70— or even earlier— when this movement was formahy* 
intrndueeil into American Education, These participants recalled the over- 
whelming support' vocational educators voiced for career eduration in the 
"'early da>V and expressed strong desires (or a return to that previous level 
of support. They were particularly conterneil about this problem as they 
perceived il to operate at the State/Federal levels^ as opposed to the local 
coiiununity levels- As will be seen in several of the exanj|iies to be presented 
m tire next section, dierc are many communities where relationships between 
vocational education and career edtication arc excellent at the local rom, 
muniiy-leveli" Participants worried arKi wt>ndercd a]bonrw'hy^this"!Kime sUuft^ 
tion apparently does not exist at.other levels of Education. 

"A^'host of more specific problems were illustrated by participants as they 
described their local career education practices. These will hopefully become 
dear as fociil practices are discussed. ' 

Local Practices: Career Education/Vocational Education Relationships 

In A'iewir^g local conimunity practices, the first significant observation tq 



nifikr i!t tluiVf in tEiany rnninuitiitic!!, xnoa^intifil oitik'ntorft tire to(by serving 
ii!* 4lie sfIuH>l nysUMiiN **riirt*t*r nloriUlun ifKtrili[ial(n\" In !ttnal]cr mltool 
(liitrim, rxaiii|)le!t a\u l>i* fntitul in (a) jiiiuiiy Do\i\\\ (Itoonc County, Went 
Virt;iiiiii), (U) Jiw *roniiisi*Hi {ToEirn Kivrr, New Jcm7), (c) CHtF ClaiiMon 
{Detroit L;ike^ MiEiEiesocO, and (tl) (;tl Woolartl (Ciiintteti, South Caro* 
ll[ia), hi eiuli of tlu*!H; t*i>niinuiiitii*Ht tlie iMrccr eiUicntloEial effort operflten 
uiulrr the profesHionat lenOeEsliip of a rt*enj{nl/xil vnenlintial alitec^tlon pro* 
fen^iQllal. 

In [ii.tEiy otiieit coninuiinticrH, tlie \icrm\ tiMi^ned |>riiiuiry reiiponaibility for 
rare<^r eilueation, wliile sonieliine?t nnt rcgnrded as ji xoCiilioiKil iHliicator |>er, 
se, J!* einploywl by and opemtcit oivt of a iwatioiuil ediuationiil fneility, 
Ksainplcs of Uih ?fituation ran be sieeri when one looks at: (a) Hei'inan 
CtnrAv (1 liUa Clounty An*n Vo-TeiU Srhool]7 (b) Gene Willleh tflontbwest 
Kansa!^ Area Vn/lVcb Sehool), (c) (Jertnidc AHoth (\'cKM(innaI DcparU 
[ncnt, In^^Iewootl, California)^ (d). Charles Farnsworth (I'oiir County Area 
\*ocationul Coojierative—Ciara^t, Indiana) » and (e) \rar>' KosSer (Central 
Kansait Art*a Vo-Tech Seluiol) , Were It not fortlie Hnaneiat nnd i>rofe5tsinnal 
AiiprKKi of \fKatioEial ednration^.iioiie of lliesc persons — along with se\cral 
others of thesi* participantn — would be employed, 

The practiee nf askitii^ one key professional person to head np both earcer 
ediicatioti and vocational education extends to larger school systettis as well* 
Both Jfni Capelii (Clover Park Sehool) District — 1 acotna^ Wp.thington) and 
Al CtnssEiian (Philadelphia Public SehooU) are good ex^EnpIc^ A1 Glajtsrnan 
is a particularly good example in that he serves as that large school districVs 
coordinator of earerr 'education, of vocational education, and of all CETA 
manpower protfraiits — in short, of all programs in the PInladelphia Sc}ic&1 
DUtrict related to the generic goal rif ^'education as preparatioEi forHvnrk/* 
As a result of AI Criasstnan's professional leadership, the Pliiladelphia PiibUe 
Sctiools serve as an .outstanding example, of a large, school district where 
career cdocation and x'ocataonal education operate in 'harmony with few 
ddily operational problems. . ^ 

Within a pharticular State, perhaps the most outstf^iding axamples of close 
and harmonious relationships between career education and vocational edu- 
cation ran be found in the State of Ohio* NHniconferencc participants^ froni , 
Ohio — mchidmg Lou Greek" (Willbughby^Eastlake City Schools) , John 
Nfeighan {Tri-County J,V.S,v^Nelsonville), Jania I<oiiian (Toledo), Nancy 
Lbsekamp. (Upper Arlington), and 'Mike Zockle (Warren) all expressed 
great appreciation for the outstanding support andleadership given to career 
education by Dr, IJyrI Shoemaker, Sti*<e Director of Vocational Education, 
in the Ohio State DepartEnent pf Educa(ioi[i,AVhSle several additional States 
could be named where stront; support from State Directors of Vocational 
Education can be found, there seeins little doubt but that Ohio is an out- 
standing example for those who wish to' study positive relationships between 
vocational education and career education. 



\\\ pnirlin\ \\mv ^ \^ to Uv n Kriionil (rrlinji^ llic jiirwiirr of a 

MioTii( ;ini\ yiMr i ;\m'i' (*iliit iiiiMii rltort \^ ii wiy \M\riWv way of liirtrnitii^ 
iUv tputlity ami (jiMntity' of <t(n(lnil!( who t'tinill in ni^roHdiry i^ritnol 
voisUioiKil eOuratioti piv.i^rai'ih, I'iiis, cjuilr nhvluihly, hceii iiiiirii of ihe 
nitioiuiU* hrliiml iUv Mrnnn Mip|H>i( ji^iwii lo ram*r i>cIikm(ioii liy voriiiioritil 
rcltir;kror<t fn Oluo. S|>rviiio ii*[»ori'* fmm school Histrirt;* with cl:it;i ch^Tiion- 
!4tr;uio^ tlir ViiUJity nf iUU frrhti« wrn* rr|H>rtr(l Iwuh l>y Jitn \Vil1i:ini!(, New 
AlfKioy, 1iu)i;iii;i loiil by Jin* '}Vio;iK(*ni from MViniS kivrr, New* Jriwy. Iloili 
eri^|>h:i!«i/t>cl tfiiM. wfiilr the purptnf ^oaU i)f riover echii'iUioh^reiurr 
:m>uoi1 i>x)>tihclio^' ftri'iloio (n rho<>^* wi^'ly \uyu\ ninonijf avioLihle oppor- 
tiHi!(ie!tf one oh.\erv;iliotial t\*$uU hw^ heeii that hoth \w\v nnd t)etter s(U(lrnh 
I hooM* lo enroll in voralionnl eihieadon* hoth !ttrr!t!H*il a itthHij; hehef that 

tlyjir carver rthuMtion dTortSt-iit tl IrnjenlMry .^htxit le\e)^ liad nmih* 

|/iL(nifiiMot i ontribntions to tlienc moltn^ 

Cln ihe otlicr haml, >te\rval niher Vjirtit rpimt!* rt^portcil tliat, to tlie extent 
xtKiOron^il rchjtMtiori forids werr* In^ini^ made availahil* to them in ?inpport of 
tl>*'ir elltjri'4>^nt li funih wen* heitiij re?(trk t«l for uni* only in s(i*romlory srhool 
!trtthii;H nod nniUl niit he iiM'd for clernentnn' !it.'ho<>l ranvr ediiiMiioii nrtivi- 
tM*^H Jttnffiy IVjfnn (IWnit* Ct^nnty, \Vrs(t Virijihm), t^w cx;tniplL\ indtrnled 
that he i\ not prnuitled to nv* voealional rdnrntioo funds below the sec- 
ondan* :MhiH>l level, Sinidy Itodf* (DnTu^e Clonoty, lllinf>is) reported tlint, 
while federally approfjriatf^d voeatiorud eilnrdtioo fnods eaoiiot be i^trd to 
snpf)ort elenicntnry xrhool rnreer edneatioo artivitie;*, Stnte funds appro- 
priated for voratifiTtnl nhu'uiou ran Ix? 0!W:d in this way* Pe^irl Solotnon 
(PenrI kiver, Xew Vork) reported that she has n*qne\ic?d voentional edncn- 
tion fnods he? nst*il for her elementary srhool enrcer cdncntion rojojwncnt 
on the i;roifnds that, if *ttnih*nts are lo Iw? free to choose \oentionnl echication, 
thnt rtfort iniist bt'i^irt at the elementary srhool tex eh ^ 

Some school Of^tririv reported even n>ore stringent reiioircments Ijeing 
placed on use of Vocational edi»c*Ttion fondsi for career edncntioti, Vor'ex*TOi- 
ple, Kniby Hacktis tNew- Ilaxcn, Connectient) HKlieatinl thnt, while vocn- 
tional edMcntion ftKiih were irtade axiiil.ible for estiihlishlni^ nnd optTa tinjEf n 
CareerJ<esource Center^oOly stndeht^-erimlled in"\Wationnrirdm^^ were 
to Jk* nllowejl to UNC thnt Center, *V\m appears to he an extren\e example not 
(^end^rnlly. found where Career Kesotuce Center,-? are operntint;. For example, 
hoth Shirley Af>erg (Elk River, ilHinois) and Houter Swi^cney (Fremont, 
California) reported threat support, from vocational educators for establishing 
scich' Centers nnd for Jiiatcing them nx'ailnble to all students — aeadeitnc as 
well as vocational — in the school district, A ' ^ 

In Kiverton, Wyoming, Keith Curry reported an interesting 'Iwist" on 
what is usually seen. There, a major. career cthicau'on effort was bct;.un in the 
early l&70s,with a large Federal grant. One of the Vcsults of thiit efTort was 
a successful school bontl issiie in Riverton^for purposes of building arid 
operating a comprehensive x-ocatfonal education center.^Keith indicated that. 



hiut ir not \m*n (or, ihv caivcv oilniiHii>ri viXor^ H U iIoulitfHl i/ the commii' 
why wfpiilcl Ihivc (IniLorhtnitoil mh*\\ AEmn^ support far x'ooiitlonal odiic[ition.y 
Scwnil of ilu'H^* |>;iriu'ipiinln wrrt* x'tH'atrciiKil citiioiillnti ic;iclicrs in ihcir 
il[»trici» now, Iti .niOiiE ithtJ'.imf ilicy liml cin|>lf^>Tcl in (^^r\ivr 
\vim (wlirn Frdrral xofMtiotjtil oductitioii funds were more rc^dtly nvailnblc 
for UH* ill iwwvv eiIiJiiUif>nl as Vimvr cducjitioA coord! njitorit* Now, n» 
tiM( hers, tlicy are still ;h tlwly irknlved in Icnplcniciiting e:ireer cdiicrttion 
williiti l)u*ir iiwci siIuhjI diMiicts. I'lirTie oxiini[>Ics here include Jitii tSiillix'air 
(wlio now sefX'i'H ji ;i l)!»triljnti\c Kdnctilitm teai'der from rrovidcricci 
Uhoitc I^latkl), lieily I'liilierty (wlirj now serwii as a bnstnc?*s cdiicalion 
U'iu'Iier in l^rookliTie. Masm*lniM!tts) imd CuroI Clm^^in (who now operates 
iin(*er cdutMtion primarily tliron^li tlic IIKRp yontli |>i:ou;mtn in* l<enOj 
No\ jidiO . All tlirec of tliesc persoiw itidicatrd iliatj wliiti* dicy nre still finding 
siu'cevH in rni'onnminjy; tcarhrrs in Ikoroine at tlvcty in\ oK'Cd io career etinca* , 
tloiu tliL'lr hucccsscs arc tmich greater iu tin;. specific secnndury hcIkkiIs wlierc 
they art* employed tlian in elementary schools found wjthin their school 
di^crfri!!. ^ • 

Some ntreer t^dncation specialists ecnjiloyed irvvocational edncacion facilU 
lie* wiifiin their school dii^trict feel they have gained by being lioiiscd there. 
A gontl I x;nnple is Claml Welgner from Elkhart^ Indiana. Her cavrr educa« 
tiou efrorts are tmnsi-d in du: jilkhari Gaa'cr Center — a vncacionaUtechhical 
hitdj Holiool, She reporh this to be an adxaiicnge in dut (a) slie ean show 
i4ome)Uary teachers wliu coine to her Center some of die specific ways people 
are preparing thernselvcs for workj and (b) slie has been able to do *'erpss- 
ai^c Ieamini5 ex|x*riences*' where hiffh schotJfJ|Jitudents in vorational alucation 
explain to elementary school studenis what they arc Icamini;} ihe careers diey 

*arc preparing for* and the ini|>orcance of learning the basic academic skills 
while still in elementan^ .schools. According lo Qarol, relacionships between 
xoiational' educacion teachers and academic teachers have become 'more 
positive since she began ihe careec education effort. While she admitted that 

^sojne acadeniie teachers arc 5Uspici6\R'iharshe"mav; irffact^^be ''reeriimng*' 
vouch for vocationaLeducation» she feels strongly diat die advantages of 
being housed in a vocationaheducaclonat school far outweigh the disnd-, 
vancages. v ' ^ 

In most of die school discricts represented In this series of miniconferences, 
''circer education" and ^Vocational education*' operated as fairly separate 
entities.- When .participants in one miniconference addressed the specifit 
cjiicstion of what would happen in their school discriecs if **career edueaiion" 
wTrc Co become only a part of 'Vocational edueaiion/^ five out of six who. 
responded predicted dire^ resuUs would occur. Pearl Solomon, for example, 
indicated the essencial imporcance of retaining an einphasis on the ''adapta* 
bility skills** of career eiiucaiion as opposed to the ''specific vocacional skills'* 
of vocational, education — and the importance o^ maintaining the '*work 
values'* emphasis of career education as opposed to the .-Svork ethic'* empha* 
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\nrj(ii(Miiil rdiuiHioiL S;iiulyi »i>tlc Mx Arou^ly that IhmIi oilunuor?* itiid 
lilt* i;riu*riil li;«vr riiniiKti tioiihlt* uiKlfriUiiiitin^ tin* cliirt*reii(V!( be- 

tween *\'imVr rihirMlion" **\(iratioii,(t rdiinuitJir* rvrii wlirn \j\vy oju'r- 
Mv ^*]\\r\my ^i\uK\ t\m it Woiilil b*^ iinptJjuibh' to iliirm'ntifttrVtlie two if 
[\ivy writ*' joined t(>j^cllKT. H;iilnir;i Climthill (AltlrbwrOp MaiWiieliiijirttH) Mt 
tliiii, !f tlK^ two wrjr pill toj(ctljt*jp \tic:\tloTi;il (!tltic;uion wonUI **sw'iillow up" . 
l iirt Lft dui iitimi. Stwt^nil fdt lliat. if tlir twn wrrc phu rd inKi^lliiT. thry \v()iiUt 
1(111* iUv support fjf acaelfMnir trarhrn tli;it thry miw^ rnjoy. '^'^l^s<? fcarn ami ^ 

uppirliomiujw \\*rrt' iiIh<i rxprowil liy UKiiiy mlirr iniiuctJiifrr n |jiirtli^ip;iiitJ* 

-^ iii spit^ijf tlir fill t lli;it, [tn hai bivit nhowii by rfirlii i i xaiuplon l)n?ii*ntcil 
hncilbrn* kimli of fiMii ;irv iint nlway!* jiMiHiril iu lirpit*tiir. 

tlic m-ruTril topic nf ^r;inHT oibiration/vdiMtiniiiil iHbuation rrla* 
litm^IiipV** wiiii raisrd by paitiripiiiit^ it wiis not ;il all nim^iiiJil to liTid M^ml 
partu ipaitt'i ir if)o(ul by siyini,' ilial tbrir prtino '^tiirf 'ptnl)kiiiSj at the t><vH* 
out limn iV'i* with couii^rlnis, not with x ocfitioiiid luliiiMtoD, Wbitc that topic 

iioroiif* aiJpntpriatc tn rofisidrrjicrt?, it slioiitft hn ninitloncd in order for 
tliis iDpir lo be put in pn>p«r fJcrs]K^ctivc. / , 

'riicrt wrn* iwt) prrxasivc |>rot>I*?iiis ointinrd by pai'ticipaiits wiili respect 
\o tbe nOiitioiiibipH hetweeri (Mrivi rdticatinii and vot-atlnnal <yliiration. Oni» 
snrh prol)lt ni i^ tliat, sinn^ rau vr tniiiration was Ikituii laif^ely tbton^b tbc 
^initiati\\\of \f>riitionaI ediitaioii*, tberr an* Htill many vocational cdnrators 
wbo l on^^idtT ranvr rilnraiioii lo be ' llieirn"- -Jind, tlm?i, wbo lis* nt pt rsom 
ntbrr fban \oriiiion;il tHhwainrs bernriibv^ invoked in die vWon. 1be si*cnnd 
major problem raiVd was that vocatiohid educators are irK^reaMiiHly belni; 
held n<Touiiiahle for roiduni; sure their fundn are spnit ottly for vorational 
education and ihaL as a rosidi, they liiur been unable to continue tljpir 
previously hii^h levels of suppori for career edo( aiion* 

Personal Observations ' ^ - 

As I. have tried to n*flect and think about die niaoy diini;s dies« partici* 
pants taiight ine aboiii ciireer t ducalioo/ vocational edncanOn relatiotisUipn, . 
several tlioii^his became more clear in my own thinkini;^ 

First, I am very favorably impressed by what appears to be an aUnost 
universal expression for support of vot aiional educaiion on the iiart of these 
career education praciitioners. Tbetr zeal for promotini; the career c<bication ^ 
concept has, in no Av,iy, diminished the hifih regard they bold for vocational 
, education. If anytbing* it seems to have made them even more convinced 
that x-oeatiofial cdocation a needed and iniportant part of the American 
s\^tem of public education. It seems ^safe to say diat x-ocationat educators 
have nothing to feac in the form of criticism from leadi^g^ K-12 carec^r 
education practitioners;* . 

Second, I am unowned about those reponed ob*ier\ations indicating that^ 
. in se\eral school sv^tems, a career education efTort has resulted in more and 



\ycwr mmkIvwi^ ciih>llir^ iti x ociitioiiMl allocution, If hind of fltidlnf; were 
to hv. unurrsittly (rtir, I mmM very \\Y)rri('d indCc^L It oiivJottsly Is itoti 
TU'M t*, ttie litiiin* i^oiil of (*mt*er cdiiratiotij witli respect to edhetltionftl 
dei*inio]iiiiahihgf is i6 supply yotitli ivttli siilfirieiU infornrntion and exin^ri* 
enct*s Jio tliat tliey can ttiahe more r^^awned choicer— NOT to lead dn»in 
lowarti a |)iirdciihir tyjit* of rhoin\ If a bonafide career education elTort 
exists and, as a result, imre sttidchts oiimll in vocational education, it will be 
l>ceause \ orixtioiuil alunitiou 4eu'rv**f{ mnre HtudciitH. Tlie opposite situation 
could jnst <is well ncrur. "That \\ if, ttirotigh a airei*r education effort, stiu * 
dents dbeox'cn^d new luid wliat, to tlieui, appeared to he better educational 
opportunities iti oth(*r parts of the school system, then \t)eatinnal education 
would rcrci\ e lt*tvef student^f. Career education seeks to rrcate conditions for 
student choiei' that ivtll resiilt in each part of the education ft>*steni getting 
the studentji it (lexeri*e.t--m more aiul no less. It is only to the extent that 
prior biait attd prejucllee has pre\t;nted students from considering vocational 
e/ucation as a leifitimate choice that a careei- education efTort should hold 
potontud for inrn^OAing vocational education enrolhncnts. So long as this is 
kept I'leifrly in mind, tlien- is no yalid basis fpr any odier part of the total 
education \ysteiU to object* 

Thir^, I scihed. In the reports give^j b/ several of diesc participants, a 
reluctance on tht? p-irt of soiue xocational educators to become active partiei* 
panU in the total career education efTort. It is almost n!i though, once having 
rccogni;«ed career edueailon and vocational education as u\o different aspects 
of ^he total school s^'^tcni effort to better prepare youdi for \\x)rk, sOiue 
vocational educators seem to feel they do not belong in carver edueadon. 
Obviously, nothing could be funher from the tnuh. When we say the career 
education implementation efTort will require participation on the part of 
ALL educators^ \ye certainly mean that it'ineludes xocational educators, as 
well as other professional persons in the total education system. Vocational 
education'students, as well as all other students, need the general employa^ 
bility skills of career education as well as Vk hatevee other skills are regarded 
as the primary iiiisaion of die teacher. The vocational education teachers 
Vk'ho were participants in this series of luiniconfercnces stand as exemplary 
lumlels for other vocational education teachers to follow. It is hoped this will 
happen. 

Fourth^ it is increasingly clear to me that, at the local community level, 
much betier operational models exist for positive relationships between voca* 
tionat education and career educatlnn than are typically seen at the State/ 
Federal levels. The model illustrated by Al Classman in the Philadelphia 
School District is far superior to that existing in most State Departments of 
Education — and certainly far superior to models seen at the National /FedT« 
eral levels at the present time. It seems inevitable that, as any efTort moves 
beyx)nd the*IocaI eommtimty level (where the reef consumers — i.e.^ the 
^students — arCj' "turf problems become more common and more connplex. 
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h h tniiclt bcnor^ if ii clmicc wrrc lo he hrt'cdt \o sec ttint conditions wtt* 
morv tdrni lit tlio UkM ihm ;it either the State or Nrit-ionnI levek h wo\\\d 
bf* fan' better, of i^oiirHCt if .^ate/Nntloital lenders coiikt liMeti to ttiul Irnrn 
inoa* front professional lenden at the school diittrirt level. 

t'Hnnlty, discmsions held icbiritiff thU leriri of niinkonferencos hnve Con* 
vinced me thiit we are correi't iit. trying to make clenr the*haMr difTennices 
Ijftweeit *Vareer education** and 'Vocational inhicatlon/' It has not made--- 
and will tiot tiiake— mtich itiO'erence to the general piihltc^ but it U extremely 
important for drriHionH to be made by professlomd edticators theinsclve«. 
Moreover^ with die great current Htrengtli and long history of vocationnt 
education — when contrasted with the obvious weaknc^ nnd short history of 
career education— it i* also obvious that attempt* be tnadc to continue to 
make distinction) between the*e two tnajor efforts to Ix'tter prt^pare youth 
for i\ ork, 
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Career Education Resource Centers' 
Nature of the (ttue 

Cnroer cdurntion ndvocntc^ in urging school districts to initiate career 
cduratinn cnrom,''l}avc often plcUired career education as a concept that 
rec]uirea ;u) new eurrictdunHyCOurHC^ teachers, orhuildingn in order to func« 
tion effectivclyi Instead, we lia\*e iii)^ed scliool di^trlcu tn me ihi rcsourceit 
aln^ady available to them— both within die school system and in the broader 
coiiinuinity. ' - 

As K-12 school systems have wt about \o implement career education, a 
eoneept not yet .^Ofntnonly discuiK^d in the career education literature haa 
become a renlity m many school diitricts— the concept of the CAKEER 
EDUCATION RESOUKCE CENTER. At scveraLof the minieonferenecs, 
participants<'described dte nature and operation of 5ueh centers in some 
detail If we are to look at implementation problems facing K-12 career 
education praetitionerSt it is now obvious that a discussion of the Career 
Education Resource Center must be included/ 



Examples of Successful Practices ^ 

Essif Pafie^lVashtfifiton, D.C* Public Schools* The majority' of* career 
education 8cr\'iecs flow through 20 difTetcnt career education resource centers 
located within the total structtire of the VVashington, 0*C. public school 
aystemi There is one such Center in each senior high school as well as one in 
each of the six regional offices in this school system, Tbevsix regional centers 
serve primarily elementary and junior high school students in the systemj^ 
whtle» at the senior high school Icveli the Center in each school serves pri- 
marily only thc^students in each school. Each Career* Education Resou^e 
Center is s^taBfed with a professional person-*— usually. a professional school 
counselor. Oppdrtunitics exist in each Center for students to conduct re- 
search on variouli kinds of careers they arc considering. A very wide variety 
of kinds of eareir and educational information is housed m each Center. 
In addition, coin]>uter terminals have been installed in several of the centers 
for use in helping students gain guidance information on an interactive basis 
with the compute :.* 

Asixki Osktma — Boulder^ Colorado^ Two kinds of **career resource cen- 
ters** exist for u^ by students in the Boulder school system. One kind, 
established by pn)fessionaI counselors using f'unds available under provisions 
of Tide IV-B Of the Elementary and Secondary Education Act, has been 
installed jn indipdual schools as part of the guidance suite. Asahi reported 
that s6me problems do exist in terms of coordinating activities within these 
Centers with the regular career education instructional effort, but that those 
problems are now in ilie process of becoming resdlved. The second kind of 
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Cvmct U faririiilly i';illi*tl tlic ;*C*irfer EtliK-jiiioh Hi?»ottrrc Ccrurr'* and ia 
physii-alty Uumvtl In IiumI Cllunihrr of C;oiiirnorr<? oMim in Itonlderi Jointly 
(itiidtHl Uy tlie C:iKiJiilkrr iif CittiiiiLcrn* and the Itoid^lor iWartl o{ lidncaiiuni 
the al-ltiol opemtloris of diii Coriler^aa* carried on by Chuitibor einptoyetM. 
This Cemor \% uwil to provide rcsourtT!i for field trips, resource spctikerii for 
rUi^Kroorn^i to ncciuv doTutcd (or loaned) t*(|iiipiueiit from btiMnm and 
iiidiiHtrV u*ttiTii^s, for ui^^ani/iiit^ jnul jnan^bi^ for 'Muulowiii^i^* and i»t1ier 
relateil oxiuTienrvH iiuoKin^ luinniuiiity "jjJirtricrMldps'* witli llie !icho4>l 
5>'Mteni. tn o|Krr;itinn, it \^ h*v}\ priTiiarily ;is ;i Cliurtiber of CoiiutierCe— riot uji 
ii aclioo) Hystrm- activity. 

Kathy linckus^S^iv llatvn, CGntircticut, Operating out of the Area 
Coo[>crative Kducation Serxires in New Itaveit, Kalliy works iri a regional 
career eduratiotj crntrr that serve?!, (lurini>; a typical sihoot year, as niany:ns 
'100 K--t2 sihool syi^triiiH. Her Career Education Kcsource Center liousea 
more dian 8,000 cancr eduiatiou iteiris— half of which are nuulia. They 
have an active elTort lo supply teachers widi matiTials and ideiw for use in 
developing llirir own career educrftinn activity packages for use in classroom 
iiifu!iion of career ("ihicatioh. The career education materials in diis Center 
have now berti computrri/.ed aiul clasMfied by grade level anti by career 
education eoflcept.so fliat it is \Tery easy for any given teacher to find mate- 
rials that are llkriy to l>e helpful. One of the popular puhlicatiom they have 
deveto|)ed is^eiititled/*Ciiiilelines For LV Of Career Education Resource 
CenterV* anti Katliy reports tluit publication, as welt a5t the Center itself, 
has now become extremely popular with teachers in her area of Connecticut. 

Jim Crook — Yakirr^^, Washington, Seven school districts in the Greater 
^'akinia Valley' have joined together to form the "Vakima Valley Vocational 
Educational Cooperative.". As part of Uiat Coojierative, Jim ha!» been hiu" 
ploved. td establish and operate what is now known as the "Career Awareness 
Center/' (He's tn'ing to change its jiame to the ""Career .Center/') This 
Center is now funded by the Yakima School District and serves students in 
that school district free and others in the region on a contractual basis. 
Jim's **Career Awareness Center** has, as part of its opdVations, a file of 
300*400 coimuunity resources. In^ addition, they operate an "Occupational 
Awareness Mobile Learning Center*'*^(\vliich is actually a mobile van) that^ 
vrsits elementary schools on an annual schedule that calls for spending up 
to 6 weeks at each elementan^ school. Within the Career Awareness Center, 
both students and tea chers^can receive information and.consultative services, 
Hiis includes classrcorn orientations to show students future educational 
opportunities they m ght consider (tnchtding, but not limited to, those in 
vocational education) . Three full-time" profestonal stalT^ one aid (who drives 
the van) and one secretary are required m this operation. 

Joe Tomastlli — Tom*s River ^ New Jersey, In Tom's River, the Career 
Education Resource Center is. located within the facilities of the area vo-tech 
school where Joe ser\"M as Principal- There, the Center functions in several 



wfiy» iiii'liKllii^: {a) cir^nniyii^ ]>oint for viiiits elcinctimry !kchooI fltudcntft 
nuke tu tlu* vo-trtli (ft) ;i<i ii>!ioiiiX!ti of career etiiic.ition iimtcriabj 

for toj(-lu*n* fnnii fcfdor j^chnoh; and (c) an a cmninitcri/cd bccu|Kitionnl 
infonimtimi !i>-stein for u»c by junior liIgti.iidiDoI Mtudenh In carcor cxplora* 
tbti, *riie Coiiter h Itxatod in attractixc surrounding!! nCar die cmrnncc to 
the \o*tccli sclionl. I lin\c viiiti*d it pcnoTitilly uiul was fa\'or*ibIy Iniprcwcd* 

f>(jtt Stanistret't'-^^yracuAff, Vork* In Syracuse, ciicli 6tU grader spends 
two dayy^ at tin* Career SkilU Cleiiter ^\liere lie/slie can cng;ige In individual- 
i|i!ed carei^r nwarene!(!(/i*aieiT explorallou using 17 l.>ootti% eitdi rejircHentiu^ 
a' major loc al indlistr)\ Widiin eacji booth ans sets of tapes and headsets 
student!! run wsc \n tins ex|n*rience. In a^dttioiit there are a set of Wearning^ 
stations'* f{>r use by teachers who want \p \we what arc, in efTeCt, **inini- 
coUnes" o\\ such di\ersc topics as ''Mow to U*e The Dictionary of OccU- 
tipationaj 1'itle:*/' or *'Ho\v 1 o Use 'Hie Occupational Outlook Handbook**^ 
In addition to helping teachers become more expert in cart!cr edueatioii, 
^diese "kerning stations** are used by m:\uy teachers as part of their own 
career de\'elopincnt* 

Shirley taquinto-^Phoenis, Arizona, In the Phoenix school s>*stem, diere Is 
*a "Career Education Media CeiUer^' in each school building along with a 
central Center at the school district ]e\e1. All career education media 
inatnrials in tficse^ centers are classifietl by subject matter area, by the 8 
career education elements in the Arizona matrix, and by the 15 occupational 
clusters made ]>opular by the Vocational Education Dixision of the former 
United States Office of Education^ These Centers are used priinnHIy as 
resource rooms for teachers who are searching for innovative ways to infuse 
career education into their classroomsi ^ 

Betty Bart — Omaha, Nebraska. Omaha's public schools ha\*e established, 
the **L.eaming Resource Center For Career Education," This Center pro- 
\ ides career awareness — including sex-cral kinds of *'hands on" experiences — 
to 1800 3th graders annuallr. In addition, teachers make extensi\*e use of 
the Center for purposes of gathering materials and ideas for their classroom 
infusion actixittes in career education. Desegregation funds available, to the 
Omaha public schools have been used to help defray the expenses of this 
Center, 

Jim Sullivan — Providence^ Rhode Island, '^he Career Resource Center in 
Pro\idence, located in the building where Jim teaches, serv*es students, 
Grades 9-12 as well as teachers in that building, ^It is open to any student 
during study periods, before school, and after school. All 9th Grade English 
classes come to this Center at least once a y^ear to undertake **career*^ 
projects. V , * 

Carol Chapin — Reno], Nevada. Of the five high schools in the Reno public 
school system, 2 have established ''*Career Centers." These Centers arc 
operated by non-career paraprofessional persons whose only required qualifi- 
cation is" that they ha\« an interest in career education. Within each 

* *- 
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J Ccitterj out* rm fiml ti witlc \'iir!rty of cnnirnrrdtilly purcliajied career educai 
tinii iiutteriaU iiu hitliiix tiliihi riliiHtri|>if jiiitl n>l]t'gt* i'fiUiloj^ues, A roiicni* 
trntcd dforl iimtle to |>iirc'lia»e nitiu^rlalH fmiti a variety of t.*oiii)i;mien 
so tliut no sttiiicltirti ruviimt con be tlexeluped. 

Suve Joni*^-i-Go7UorJi !^riv Hampsluri\ &ic\'v coiD^iden* h\% "Clareer Etlu. 
cation ReStJurtc.Clenter** to he iUv *1ieiirt'* of Cloiicort)^ total eared^eclacation' 
effort. Stafred by a \\vl\ tmliiecl p;iri\])mfmtniial penton, iiiaterlari flow from 
tlui Center to teacher:} U])oo retjuent. All niattrrlaln in thin Center are being 
coded accouling to the t.ibrary ot Congrefta syitteiiij dit* inroni)ati6n l>cirig 
put on rardYand duplicate cards hein^ sent to eacli local school »d tlmt 
* teachers can {order liiaterials-frotn the Cleittcr without physically having to 
tnu'cl to it- The costt of this Center are being paid for out of local school 
district fundi 

Janie Hir^—Oktalioma City\ Oklahoma, The single moit extensive "Career 
Education Ke!vOurfe Center" describ^rd hy participants was the One JaniiT 
operates. This tenter-orisinally (unded in 1974 with *i Title IV-C'ESEA 
gru»t— is plivsically tocate<l in the school llbrary'jt^vhieh has Iwen expanded 
so as to-^e able to acconunodate it). Several services arc made routinely 
available?. through this Center including: (a)^ routing of career ediication 
nmt<*riats tt) teachers wlieii that material is obviously related to the subject 
matter being lauglit; (b) serving as sites for routine visits of all lOth and 
I hh graderj \vh9 syt^tematically visit die Center each year; (c) supplying 
teachers, upon request, widi "career*' materials guaranteed to l>c directly 
related to their subject matter; and (d) serving as. a' resource site for any 
teacher who wishes- to bring his/her class to the Center for piirposes of 
■ relating careers to the subjects they are now studying. 

Personal Observations 

The examples presented above represent only 12 out of more than 20 
given by participants during this scries of miniconferences, Thcj^ have been 
purposely selected so as to provide a picture of both the nature and the 
diversity of career educatioR resource renters. Several general observations 
appear to be in order with reference to this part of the total career educa- 
tion effort- ^ 

First, it is obvious that, by and large, these centers have been designed 
— and actually, operate — in ways that allow them to serve both students and 
teachers- Students can find; in. these centers, a variety ot kinds of career 
materials and opportunities for career awareness/exploration/decisionmak- 
ing- Teachers typically use these Centers to acquire materials and ideas for 
iufxising career education into classroom settings^ It is obvious that, in a 
very real sense, many of these Centers serve as a hub of teacher inservice 
in career education, ^ ^ * ■ . 
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*Vhc variety of ways in wlilrli Cl^%{% of esUlillalitiig nnd operating theso 
CVnion in notrwnrtliy. v\))|)arrmly, a vtiricly of I'etlernl fmuls Imvc liccn 
uH\l-4iii;liklinK ^ouxv Uoiu wv\\mm\ I'clucation, from the Emergency Sclioot 
Aid Actp frimi the E^teim^iitary anil Seeoiuliiry lildiication Act, ami Atill otlierii* 
On (H^CiUHion, Uxal jw^hool dintrieU huie paid the eosta dlreetly ^^'lulc,^^on 
other utViisionsi roftls liii^e fx^en home by variotw segtiK^nU of the broader 
coiunuinity. It i*^ utnioUTft from the dcscrlptiofi of tlie kinds of mnterlah 
foiitid in tliOHc crjiters- jnid tlie. wuys in whicli tliey are stafTciJ^that there 
is £1 t^i/ejihle cost invoh ed in their oponitioiK 

It fthouid he eipuilly ohviiHiH that these Centers have bronght a sense 
of or^anl/iition i\nd efheiency to diese school distnetH operating them that 
h missing from nuuiy other career edneaiion efTortt, Even those operated 
\vith poraprofessional personnel see< \ to be supplying^a great deal of needed 
information in an orj^ani/etl, systematic manner, . 

As the earm educutlon movement matures stilt furdier, it seems reason- 
able to 'expect that die presence of Career Education Uesonrce Centers will 
increase still fnnher. Where the funds required to organize and implement 
such Centers will ecwne from is not so obvious. 
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Concluding Thoughts 



Tlic four specific career etliic;uioir nii|il<*itiitntntlDi^ ImicA aumitmrl/ctl In 
this monograph tire, of jtourse, only some of those* fnclng career educational 
practitioners* Some others are presented as separate itubjects In other niono- 
j^raplis in tliU series* Still Dtliers — including* for ^l^itti| ile, A\\c\\ imies as 
(a) car(!er e<hieatlqi^ for spceial ediiention jitiideiUA; (I)) career cduGitlon 
and econotnic education; nncl (c) career echicationN coiitrlbtitiom to reduc* 
ing bias aiid stercotyphij^ could well ha\'e heen Included iw additional 
sections of this monograph, They are not lierc alnipty beeause not enough 
career education practitioners wlio |>artieipated in these minlconferences 
infonnation \vas sijppliecLby partlcipaiUft on the^ topics to Justify a special 
section — not because they are'tmlmportant* , 

If there Is a single, general set o( messages, to he comtnanlcated by the 
contents of this monograph, such inensa^s would include: (a) K-12 career 
education P^'^^^'^i^^^'^ are-fully ca|)able of defining and diseussing crucial 
conceptual issues— they should be listened to more by those who* make 
conceptual /policy deeisions regarding career education; and (b). if an Issue 
can be identified, there are se\*eral K»12 career education practldoners some- 
where in our Nation who have already devised some unique and innovative 
approaches to solving it, It in hoped that, by sharing some of their thoughts 
in this monograph, some readen uiay be able to gain some of the benefits 
o( having attended one or more of the mmiconferences on which this 
monograph was based. It is a tremendous learning experience. The 
career education practitioners who participated In these miniconferences 
desers-e deep thanks and appreciation from all of us. ^ - 
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